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The Problem in Context

Profession-facing degrees must prepare students not just to know but to do yet, many

graduates feel unprepared for workplace realities (Eraut, 2004).

Employers increasingly demand transferable skills alongside academic expertise (Schleicher,
2018). As aresult, there is growing pressure to embed employability and applied practice in HE

curricula (Tight, 2023).

The UK Industrial Strategy (2017) calls for stronger links between education and employment

sectors.
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Introducing the FES Subject Pass

Subject-specific frameworks that align academic

content with practical professional skills.

Originally developed for Further Education and
Skills (FES) teacher training (Sohdi, 2025

Passport includes mapped tasks, reflective

activities, and practice-based goals.

Contextualised to specific subject areas—from
English and Maths to automotive and animal
care and are designed to be adaptable across

other sectors and disciplines.

FUNDAMENTALS
OF LANGUAGE

1 CAN TEACH HOW TO:

SPELLING
USE A WIDE RANGE OF VOCABULARY

EFFECTIVELY USE HOMOPHONES FOR ACCURACY
IDENTIFY THE ROOTS AND AFFIXES OF WORDS

DEVELOP LANGUAGE THROUGH SYNONYMS AND ANTONYMS

PUNCTUATION
USE COMMAS TO SEPARATE CLAUSES

IDENTIFY THE CORRECT USE OF A SEMI-COLON
[ USE QUOTATION MARKS TO PROVIDE EXAMPLES IN WRITING
[ CREATE TENSION WITHOUT NEEDING EXCLAMATION MARKS

GRAMMAR
USE CONJUNCTIONS TO AVOID OVERUSING SHORT SENTENCES.

o
e

7

SPLIT WRITING INTO PARAGRAPHS FOR STRUCTURE
VARY SENTENCE STRUCTURE FOR EMPHASIS

] IDENTIFY HOW VERSS ARE USED TO CREATE TENSE

s
5

Writers should strive
a writer to corral to vary their sentence
ideas into chunks structure to create
and then to think rhythmic prose and
about the most keep their reader
logical and interested - this
effective ordering 'gg‘muggf/:ém‘ﬂg.
of these ideas. Ipotnd s

Paragraphs help

A conjunction is a word used to connect two
clauses - conjunctions allow learners to form
complex, elegant sentences and avoid the
choppiness of multiple short sentence.

For most formal
writing, the active

@ is a more

effective way to
communicate ideas,
and facts. However,
passive voice helps

o emphasise an

,77  action.

Purposefully used
tense aids in
expressing actions
that happened in the
past, actions that are
occurring now and
~etinns that will

English has four major word classes: nouns, verbs,
adjectives and adverbs

Nouns are the most common type of word, followed by
verbs. Adjectives are less common and adverbs are even
less common.

Many words belong to more than on word class. For
mple, 'book' can be used as a noun or as a verb;
st can be used as an adjective o an adverb

It's an interesting book. (noun)
We ought to book a holiday soon. (verb)
He loves fast cars. (adjective)

Don't drive so fast! (adverb)

Determiners come before nouns. They show what type of
reference the noun is making. They include words such as
ofan, the, my, his, some;

Pronouns are words which substitute for noun phrases,
50 that we do not need to say the whole noun phrase or
repeat it unnecessarly. Pronouns include words such as
Yyou, it, we, mine, ours, theirs, someone, anyone, one, this,
those

base werd can stand alone and has meaning (for
.mmpxa ‘help).
A suffix is o word part added to the end of a word (for
exampln ful) 1 You add the suffix -ful to the base word,
hel word is helpful

A e part added 1 the beginning of a word
orbase word (for example, un-) If the prefix un

10 helpful, the word is unhelpful.

FUNDAMENTALS OF
LANGUAGE

Weekly Word -set a word o the wesk t hep cevelop subect terminology
Knowedige Organisers - croae aph ¢ nowledge orgarsers t outine miseoncaptions
Taling Aloud - draw attention to both iten an spoken anguage for speling

Etymology - explore the rootof words Inclucing prefcs & sufes

Reading Texts - draw attontion o use o puncluaton ouring eading asks
‘Sentance structure - rsak down sentences o dentily purpose and use of purctuaton
Punctuation Rules - model,rehearse and practica ke rvles of punctuaton

Unpunctuated Sentances - v toxt ithout punctuation o discussnference of mearing|

U ofClauea-teach th dference between  man and suberdinating ciuse
Word Replacement - substtuteconnectivest acvance sbject terminoiogy
‘Substtuion Phase - v sencences withverbs i various tonce t outine Corectussge

Subject Action- denty ina gven text who the verb s associated with

FURTHER RESOURCES:
- Engiish Punctuation Rules - TEFL
 Active and Passive Voice - BSC Bitesizo
+ Truss, L. (2000) Fats, Shoots and Leaves. London: HarperColins
 Planning a Grammar Lesson - Britsh Council
-
PAGE 6 - FUNDAMENTALS OF LANGUAGE e
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Theoretical Foundations

Informed by Eraut’s work on informal and practice-
based learning (2004, 2007).

Draws on Ericsson’s theory of deliberate practice—
structured, purposeful, and feedback-driven (2008,
2019).

Christodoulou (2017) highlights that effective
assessment supports progression through well-

sequenced, meaningful tasks.

Reflective learning (Brockbank & McGill, 2007) is core to

building confidence and professional identity.
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Addressing Sector Needs

Designed in line with UK Industrial Strategy’s call for work-ready graduates.
Supports Ofsted’s (2024) emphasis on curriculum coherence and pedagogy.

Enables mentors and students to adapt theory to complex, sector-specific

realities.

Relevant in diverse sectors like FES, where subjects and learners vary widely.
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Impact and Adaptability

English Language Passport pilot showed improved learner confidence and clarity.
Increased mentor engagement through clearer scaffolding of expectations.
Adaptable to nursing, social work, and other professional and applied disciplines.

Supports UN SDG 4 (Quality Education) and SDG 10 (Reduced Inequalities).

University of

w Sunderland



Creating a "Passport”

1. Begin your own Subject Passport

2. ldentify key subject knowledge, professional practices, and transferable

skills
3. Scaffold learning from novice to practitioner
4. Consider curriculum links and real-world application

5. Use the provided prompts and template to start drafting . ]
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1.Define Your Subject Area

Write the title of your subject or professional area (e.g.,
“Primary Science Education”, “Adult Mental Health
Nursing’, “Social Work with Communities’, “Electrical

Engineering Foundations”)

2.ldentify Core Subject Knowledge
What 3-5 essential areas of knowledge do learners need
to master in this subject to be credible or confident

practitioners?

Social Work:
. Theories of human development
Legislative frameworks (e.g., safeguarding)

Anti-oppressive and inclusive practice

What are the ‘hon-negotiables’ of your subject that
learners must grasp to be confident in their

professionalidentity?

3.Map Key Professional Practices
What practices, behaviours, or competencies define

professionalism in your subject?

Nursing:
. Accurate clinical documentation
Person-centred care

Ethical decision-making

How does someone do your subject in the real

world?

4.Include Transferable Skills
What wider skills must learners develop to

succeed across multiple settings or roles?

Team collaboration
Reflective practice
Critical use of digital tools

Communication with diverse stakeholders

5.Design Progression - From

Novice to Practitioner
Consider how you might scaffold

development over time.

Use phrases like:

* “Atthe beginning of the course,
students will...”
“By the end of the course/module,
students should be able to...”
“In placement or real-world
settings, students should

demonstrate...”

What progression looks like in your
subject—how do learners go from

theory to applied confidence?
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Key Takeaways

FES Subject Passports help integrate academic learning with professional practice.
Promote reflective learning, feedback, and confidence.
Can be adapted across disciplines to enhance employability and equity.

Practical next steps: trial the model, collaborate with colleagues, share practice.
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